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Children' e Reaetione to the Termination of ?rlendehip 

A 

Introduction 

I 

There is an increasing recognition that the various affective, cognitive 
and behavioral experiences that occur within the bond of friendship may Jbe ae 
significant in a child's developinent as familial attachjnents (Asher and ^ 
Gottinan, 1981; Damon, 1^77; ^fubin and Ross* 1982; TCduniss, 198d\^rien43hip 
ie one important way in'which children learn the rulee and norms by which 
society functions. Research has demonstrated that' having f^^endd promotes 
social skill development (Corsaro, 1931) and faclli^fces complex forms of play 
(Gottman and Parkhurst, 19S0). Friends also^help children leam to manage 
their aggressive inclina^ons and sexual fe^elings (Plne, 1981; Hartup, 
19'J8). Several theorists of children's peer relatione suggest that equity and 
justice motives, 'the norm of reciprocity^^nd the need for affiliation 
originate in the interactions of children within the bonds of friendship 
(Piaget, 1932; Sullivan, 1953). Thue, the st^dy of children's friendship is 
an excellent way to learn more about both soj^ial development and human 
relationships in general. 

The current body of research on 'children' e friendship generally focuses 

on two basic issues: (1) the nature of children's conceptions of friendship^ 

and (2) those factors which; affect interpersonal^ attraction and subsequent 

friendship fojjjEtion (see Purman [1982] for a review). Many other Aspects ot 

friendehiiTremain unexplored at this time. For example, friendship in 

childhood can be an emotionally intense relationship, and data indicate that 

most children experience the deterioration and ending of friend'ehip several 

time^ before adolescence (Rubin, , 193o). It has aleo been suggested that the 

' ^ * ' ' ♦ 

mimner'in whicli children deal'with the^,loss of friends may importantly affect 

their feelinjgis' of loneliness in adulthoj?d CShaVer and Rubinstein, I98I*). 



KoYBver, little reeearch haa been done on thlQ important^Qpect of children'Q 
* * 

-"friendships. Some inveatigators have detailed childrea*s reaeone for ending/ 
friendships (e.g., AuatiJ*^* Thompaon, 1948; Youniaaf 198o), but little 
l^n^rmation exiata regardir^ other facets of^the experience, and nfany . 
,questiona about the ending of a friendahip remain unansvered. For exam^e, 
tfhat are children'a varioua affective, behavioral and cognitive reactions to 
thia event? What typs of *coping mechanisms do they use to deal vith ^the losa 
of a friend? Are any aapecta of the termination proceaa affected by age^ or 
sex? Since \ixe termination of friendahip is a meaningful and aomewhat copimon 
experience in childhood, .these questions must be empirically addressed. 

It vaa decided that the t»aat vay to ansver some of the abovd questions 
vaa to uae a atructu^d 'intei^iey^ Questiona designed^ to ^asaeaa chiljdren*a 
reactions to the ending ^f friendahip vere derived from a'^model 6t the 
tejrmlnation process, proposed by the invesHgator^ The int'erriev technique for 
studying termination vaa uaed because it haa several advantages. First, 
int^rvieir data yield a picture of the termln&tion^rocesa as it ia deacribed 
by the children themselvea. The aubjective element in human iralationahipa ia 
probably th$ most compelling part of reality ^for thd participan^ (Levinger, 
193o). Alao, cbildren*a interpretations of the event and the fedlinga . . 
associated vlth it are uaeful to underatanding the procesa of termination. 
Finally, the uae of othar methoda to investigate terminati^iL ia impractical. 
The uae of a quaai^experimental technique to atudy children iiomediately before 

and after termination ia an excellent reaearch at^^egy but \ia extremely 

'J 

difficult to implement, paving children vrita eaaaya about friendahip ending 
vould produce information that, ia confounded by''differencea in writing 
ab^^Uty. fEhua, for thia pretijninary^loofc at the germination proceaa, the 
atructured interview appeared to be the moat appropriate research atrategy. 



?he present study was aldo designed to determine if age differences exist 
in children's reactions ty termination. Research from the cognitive- 
developmental pei*spHsotive has shown that children's conceptions of friendship 
change dramatically wit^ age (Damon, 1977^ Selman, 1980; Youniss, 1980). 
Y{)unger children (6*9) generally define friends as those who share cottorete 
resources, play with each other, or help each other. However, older children^ 
(10-13) lare more likely to describis friends as articulated indivi^als with 
special needs for intimacy, loyalty, and. mutual support. It is not known 
whet^^, these different conceptions of friendship affect children's reactions 
to J:erminatlon. Thtis, It was decided to compare the reacti^ons of younger and 
older children. * ^ 



I — ■ 4 

Consistent sex differences have not heea demonstrated in chlldreny's V 
conceptions of friendship* However, hoys tend to make friends more easily 
than girls, and th^ also have a wider network of friends than gi;;^(Eder and. 
Hallinan, 1918). Since these factors may influence children's reactions to 
the loss of a friend, it was decided to test for sex differences as ^ell.' 



1^ Me thod 



Subjects . . , ^ 

The saAple consisted ^f 64 children; 30 younger children (third-graders, 
16 males and 14 females) and 34 older children (sixth-graders,. 1? males and 19- 
females). Fifty-*six suhjecti^ were white^ and 8 ksuhjects 'were hlack. 

The children were students in a public" school system in a small Southern 
t6vn. The school wad integraii^d and the students were primarily middle-^ 
class. Permission to participate in th^ atifdy wa^ granted hy the children's 
parents prior to the interview* The sample was choden from third and sixth 
gr^de classrooms where the children were, at least of average I.Q., performing 



academically at their grade level/ and not 'buffering from physical handicaps, 
emotional handicaps, or learning, disabilities* Th^.use of this sample vas 
expected to reduce any problems due to inadequate comprehension of the 
stimulus materials or inability to verbalise friendship experiences. 

) 

The Interview 




An early versipn of the i\ater/iev vas developed and pilot tested on 18 



children. Hevisions were made, and a final version vas prepared (see Appendix 
a). Th^ interview contained both open* and closed^ended questions. Questions 
were designed to elicit information regarding! why and how termination 
occurs, the perceived frequency of termination in the child*s peer group and 
the child*s personal experiences with termination, in^udizig when it happened 
and the affective and behavioral reactions* One section of the interview 
(Section C) consisted of a hypothetical story ajt)out two best friends whose 
friendship ended due to a conflict. One member of the friendship pair * 
initiated the' ending. Questions based on this story wei^e designed to ell^&it 
information about affec:jtive responses. All intervtew^qu^stions were worded 
usi*ng the term "best friend" in order to control fop" the intensity of the 
relationship being investigated. / ■ - * 

procedure . * * ' ' / 



Interviewa were conducted at the child's school. After the interviewer 



was introduced to the child by his/her teacher,-^ the child wt^s talcen to.'^ quiet 
room. The, child was then informed about the general nature , of the interview 
and' to3;d^ that he/she could end the interview at any time and for any> reason. 
Permission was sought from the child to use a tape*>n3Cor,der -to record all 
responses* All children agreed t6 thiB procedure. ^ The child '^ad then 



Inetructed on the uee of a eeven-polnt reeponee eoale* The hypothetical etory 



trae accompanied by a set of"cartoon illustrations* During this phaae of the' 
Interview, the investigator kept the cartoon illustfatione in full view of the 
child to inaure underatanding. Cartoon characters matched each 4,ndividual 
c'Viild in race, eei, .aed age. Aleo, each child^wae given the opportunity to 
^ave the atory repeated, if necessary. The intervlJI' took approximately 20 




minutes to complete. Qn completion of the interview, each child was thanked 
for his/her participation and asked not to diacuse the experience with others. 

■ • 

The Coding ProcesB 

Individual responses to each open-ended question were li^sted and " ^ 
.carefully reviewed by the^lnveatigator in order to.develop a coding scheme* 



"T^HeTTinal version of the coding guide is presented in Appendix B. (Joding was' 
done Vy two independent raters, the investigator, and a i*6aearch assistant who 
was unfamiliar with the nature of 'the project. A total of twelve questions 
were Involved in this process* luterrater reliabilities were calculated using 
Cohen's Kappa formula. Kappa values range^ from .33* to .94- Z scores for 
these values ranged from 3.562 to 16.898 (all p'a < .OOt). Following the 
completion of coding by the two raters, a discussion was held to resolve any 
disagreements. 



Data Analysis 

Qrade Ijevel X Sex Analyses of Variance were performed on all closed-ended 
questions.' B2., C2., C4*, D7* Repeated- measures analyses of variance 

were also performed in certain cases. Finally, PeairsAn Prod^uct*-Homent ^ 
^c«fr«lations weirs calculated on children's responses So all closed-ended*-^ 
questions. ; it 

















The chl-aquare atatlatlc wae UBed on aevei*al open-ended queatlona; B5., 

* - ^ » ♦ , - 




• 


B4*f D10., and D12. It waa not apt)roprlate for uae on the remalnftig non- 

^scaled data (see DeEucchl, 1985). i,TWer^!^re, grade and sei level "effects" on' 

these qu^tiona were determined k^rely inapec^fclng relative frequency 

V*" ^ . . • . 
data, Theae queatlona Include: Cl-^ C5., C5-, C6-, C7., D&., and 18. 




♦ 

1 


J 

Reaulta 

• 

; Before' preaenting the geaulta, several thinga ahould te mentioned. 
First, uBlesa otherwise stated, - 64 for each queation. Alao, in computing 
relative frequency data, mlaalng data were not Included in the calculation of 






the total num'ber of responaea* In'^the diacuaslon of relative frequency data 


\ 




in the text, peroentagea often do not add up to 100. Thla la "becauae 






categoriea with amall numbera of responaea are sometlmea not dlscuased in the 
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'text; * * \ 




T 


Termination 




} 


Gra^e effecta. - SuirprlainSlyf there waa only one algnlflcant main effect. 

>• 

due tp grade level on the cloaed^ended queatlona regarding termination. Sixth 
gradera reported more Intense affect following^^^i^^^kaxspnal experience with 
termination than third graders (Queation D7-, M = 5*57 va. M *■ 4.26, U =" 57, 












Frequency ^data from the opan*^Bnded queatlona revealed aeveral other 






T . 

dlfferencea "between gr^de levela. tn reappnding to the hypothetical atory 




m ' 


a^bout termination, m'^ost third g.?adera (70^) claimed that the partner felt aad 






when th^ *frlendahip efi^dy ^ut only 29.4/£ of the alxth gradera claimed. aadneaa 






aar the response (Queation CI.^ N " 64)* Sixth gradera were alao more' likely 

■ J ■ ' * * , 












" ' L - ^ 

- . ■ ■ . - - ■: s . ■ " . , . , 











to claim that tbair iwraonal ezperiencea with terminationflt vere mutually 



deaired rather than one-aided {Queation 50^ vs. 505BC-*N » 56). The^moat 



frequent responae following a personal experience vlth terminaUbn, as 
^reported by sijfth gradera on Question D6., was* feeling ups^t or angry {36.6)(), 
but for bbird graders the most common feeling was sadness (44*4^). In 
addition, twice aa many siitb graders ^3 third graders reporwl*^feeling'angry 
' or upset after termination (56. 6^ vs. t8.55S £ * 57). Regarding this srfne ' 
question* more aiith* graders expressed a grea-ter variety of reactions ^0 
tetmination than did third graders. Almoat half {44. 4^) of the third gradVrs 
reported sadnesa after termination, as oppoaed to only 20% of the sixth 
graders. The remaining aiith grade responses fell mainly into tbi;ep other 
i7 lit 



categorlea; angryorupaet {36. 6^), conflicting emotions (l6.6^), and glad ^ 

(16.6^). Aft&r a peraonal .experience with termination, twice as'many sixth 

^- ' ■ . 

gradejra aa third graders .wported that tbey physically aeparated from their ^ 
fontfer frienda (Question 18., A0% va. 22.2^, IT" 57). ^ " - 

Sej^ effecta No aignificant main effecta due to aex emerged oir any of the 
cloaed-*ended qu^ations regarding termination. Roifever, reaponaea on Queaj^ion 
B3* revealed .tba^ girla were more likely than boya to claim that they let 
their partner know when tbey wanted to end a friendahip (X2 *[tf 64] ' 
6*21, ^ < .025). Alao, on Queation D10., girls were more likely than boya to 
^^aay that tbey balked to aomeone, uaua^^^^^eir motbera, V>llowing a peraonal 4 
experience with termination {X2 [1, £ » 57] ■ 2.8t ^< .10). 
( Frequency data from otbet open-ended* qu^'tions indicated the exiatence of 
aex dlfferencea In other areaa. Eeaponlaea to^.Queation^,D5. revealed that 45. 5^ 
of the girla claimed that their partner initiated their Idat termination 
, experiences ^but only ^9% of the boys atated tbla. Bty contraat, 3A% of the 
^boya claimed that tbey Initiated the laat breakup^ but only 16.6^ of the glrla 



responded in this 'way* {jB^ - 56). Following a personal experience with 
termination (Question DJ. , 57) girls most often stated tha^t they 
physically separated from their former friend (35*45f), but boya most often 
claimed that they^ ignored their former friend or just, continued to go on with 

the usual activities (30*75^). Also, 32.25^ of the girls claimed to look for* 

m ' ' ' - ' \ ^ 

another friend following termination, but only 15*3^ of the boys reported 



this. However, a large portion of the boys said that they physically 

I 



separated from their former friend following a terminatj^ experience (26.9^)- 
Personal experience with* termiQation . Eighty-nine percent of the total 



sample reported that they had a personal experience with termination. Of 
these 27 were third graders {1? mateg, I7~f^ngleff)^ — Question u^. - 

54^, was intended to measure the last time that thia subsample had an 
experience with friendship termination. Almost one-half (46.55f) claimed that/ 
it occurred more than one month but less than one year ago* Kemaining 
categories were: less than a week {t6.7?E); more than one week but less than 
one month (14.9^); andv more than one year (22.2S(). In discussing^their 
affective reactioha to the termination experience, indicated that they ^' 
felt glad or positive about tJ^^xperience while, 31 .65f reported ^[©©JLing bad ; 
and^?8-l5f reported being angry or upset {Question dS., = 57\* This is an 
interesting contrast to Questions C?. which evoke descriptions of 

affect "attrlbuted^o the characters^ in the hypothetical atotj* On Question 

* * ^ ! 

CI., no child attributed a positive feeling to the partner (ini,tlator of the 
breakup) in the story, 'While only 3.15^ attributed it to the othei^' person in 
Question CJ. On C1 ., 48 . 45^ reported that thfe partner (initiator of the 
breakup) f^lt bad, while 12*5S^ s^id that the partner felt any or upset. Oni 
Question C?., the percentages were 40*6 an(i2t*9, respectively* Also, whil^e^ 
fighting 'is most often cited as the reason why friendships in general break up 



{45.4^, Queation B1a.)i ch|,^dr©n are more apecific when deacribing their own 
experiences with termination. Almost 40)( described a!specific offensive. 



behavior when detMling the cause of their friendehip breakup, but only 20.8S^^ 
merely liated -figttting (cauae of " the cohflict not described) ss the reason for 
.breakup (Question D4- , R,- 55)- , ■ " * . 

/. Differences between responses . A repeated Measures analysis comjmring 
selected cloaed-ended- responsea to ^he temAnation questictas rev^al^ that 
there waa no diffference between the^piount of affect attributed" to the 

.V . . / V 

characters in the hypothetical atary^(Queationa C2. and C4-)- Chere was ajso 
Jio difference between the amount of affect attributed to the- partijer in the 
a Lory and ths 5itt5niHr^r^ff^<Jt experienced by the child after a termination 
exterienpe {Q^estiona C2. a^d D?*). In comparing the amount of affeysi:^, . r " 



attributed to the peraon in the atory. an4 the affect experienced'Tiy the child 
aftar a termination, there waa a* main effect fop grade acroas th^ae queationa,- 
with alxth graders reporting more intense emotion (Questlona C4. and I)?., M ^ 
5.40 va. M =- 4.50, 57, 2. ^ Correlational andlysea further 

revealed thjat the intenaity of axfect attribiiCfed to the two cha^acterain the' 
hypothetical atory waa positively correlatM*(Queationa C2.'^nd C4., r * .25, 
i < .05). ; - ' " , ■ , 



Preaent data indicate that^ the experience of friendehip termination ia 

perceived aa a meaningful eveqVin a life.^ -Children reported 

definite, tairly .intenae affective r^action^ to loaa, and were able to 

deacribe Qlearly a variety af behavioral reactiona to the even(. 

! ■ ; > ■ ' 

Some information given waa ^retroapective (i.e. , peraonal account^a of 



, , • 11 

te^g^nation experiences), and its "accuracy" may^be questioned. However,, 
, these retrospective self-reports ar^ useful because they provide an Indication 
of the vario^ts aspects of tej^ination that are more or less permanently ^ 
incorporated into%hildren's general conceptual framework about peer ' ./ 

friendships. " . ^ f \ - 

' : ' * \ ^ ' . ^ 

In view of the .cognitive developn^ental research demonstrating age. changes 

in the meaning of friendship, it is quite surprising that only a* few grade^ 

differences emerged In the reactiojis to termination. .There are several. 

possible reasons* for this. Host ques<ions sought Information regarding 

affective or behavioral responses. is possible that^direct.lJinkages among 

cognitions, affect, and-behaylo r d o n o t ^x l etHi — T4ui&t— cognitive . 

represen tactions of friendship may change several times during childhood, bjit 

^ > ^ . *' 

behavior a'hd affe&t may follow a different developmental course. To date, few 

studied have addressed this issue in relation to cteilSren's friendsEffi^, a^id 

it is certainly aa area which neefds further exploration. * It is also .QOs^l^le 

^ , ^ ' . ^ > ^ - 

"that children pe;^ceiye the practice of friendship and the ending of friendship 

to be distinctly different processes, aifd.dach evokes a separate. way of *^ 

thinking, feeling,' and ^having. Because of this, th% ways in^which children * 

become friends or practice friendship may not be related to the ways in which;- 

they react'jfco its ending. Thus, age differences may exist in reference to ^ . 

.defining and practi<5ing friendship,' but not in reference to termination,^ ^ 



simply because each is a .distinct process. . ^ 

\ Sex differences In reaction to termination were lnconslstent*across 

• ^ \ ^ ■ 

questions. Oirls in t^is sample we^re more reluctant than boys to initiate 
breakups. This may be because girls have a smaller network of friends than - 
boys and they also tend tormake friends more slowly than boys. A girl^without 



a best friend may have no one to play wi'th, but a i)oy in the same situation 




could turn to otjier boya in his friendship network. ^Ii^d^ed^ f^v boya in thia 
sample aaid they It^oked-for a new partner immediately after a breakup. 
Preauuiably, theae hoyB*^ comp^ionahip needa coUl'd be mat by other pre7ezi3ting 
friendshipa. Girla, lit general, alaqVappear to be aom^what lesa caaual tHan^ 
boya ab oat theae breajfcupa. Though, they did not differ from boya in, their 
affective ii|^ctiona to the experience, they were more likely to disease the 
event with others, and they were also more likely to tell their partner 
explicitly that they had deqided to terminate the relationship. Because of 
their greater willingneaa to talk, thia sample of girla denronatrated a greater 
degree of self*discloaure about their frien^ahipa^ Ih this,, they resemble 
adult women whose friendahips are more strongly aaaociated with intimacy 
(Caldwell 4 Peplaw, 1982f Hill 4 Stull, 1981). Men*a friendship's are more 
likely tp be associated with a pool^of common intereata (Bell» 1981). ; 

The preaent study repreaehta only an initial effort to aaaeaa children^a 
perceptions of and reactions to friendahip terminationT ^i^i^ta aeem 
auff icieiitly interesting to v^rrf^^^rther and more extensive study of ihis 
issue. Future work would benefit from focusing on direct pbaervation^ and 
further interviewing of thoae children who have recently /experienced 
termination. Thia would provide an opportunity to gather more prec^e detaila 
which may tie lost.;i^i' retroapective accounta. 



APPENDIX A - , ^ 

Inta^hriew 



Hi. H7 name ie-^ _ . I*m trying t<\ learn' about 

what happens when are friends with eecth others and eapaciall7 ^ 
interested in learning about vha-t happene vhea, sometimes, kids stop being 

" ■ / 

friends. So,{^I want to talk %o you today for a little while about these 
things; Is this O.K.? Bafore ve begin, I want you to remember one. important 
thing, which ie: th^re are no right or wrong answers. I only care about what 
^you. think, and only you and I will^haar your anawars. I won*t tell anyone 
what we talk about in here -* not your teachers, not your parents, and not 
other children. I will tape record your answers so I won't forget tham, 
because I t^lk to a lot of children. Ie that O.K.? Ie thare anything you 
want to ask me lief ore we begin? , ^ , 

Here is a pictura of seven boxes that^increase in aise. Tern can see that 
number one is. the small^et and number sa^n ia the largest. ^ Suppose I asked 
you how much you liked B.T., and I told you that pointing to box ntimber 'one 
meant you liked him "hardly at all," pointing :to box number aa^ren meant you 
liked him "a whole lot," and poin^ting to box number four meant that you 
"^"neither liked him a whole lot nop dialiked him."* ^CM-^^h box would you point 
to? O.K*^ That means ypu like him . 'How, . 

poiJijL^ the box that showe me how much you -like to take awful tasting 
kedicina,. - Remember that ona means "hardly at'all," eeren>eahe "a whole" lot,": 



'and four means, -that jfou "neithei; like it a whole lot nor\dialike it'." O.K. 
/That means ypu like it: ^ ^ Do^ou have any 4uestipns 

abuot" these boxes? . . • O.K. Hoir I'd" like' to start taiking with you abpiit 



A*' Warm Up. Questions - * . ' 

" ^ ^ ; ' ' ^ , 

'1* How jdo kids get to^be'best friends? Can you t:eXX me two things^ 
that they do? ' . ' 

'f ' ■ 

7'^ Name two things that you do special with' a best friend that you 
don*t do with other kids* 



* - i s. 



B.^ General Questions Regarding Temination 

1. - Soinetimes, kids who were best friends Just stop -being, friends 
■ " ^ "^at all; . Why does this happea? Give »e two -reasons. 

2. Vou said that kids would stop being best friends. be<^ause 

(fill In^with previous response given bylsphlld); 
tell me, ho^^ often would this have to happen beforejthey 
stopped being best friends? (Use scale) 

3. When a kid wants to stop being best friends with ^another kid, 
does he/she usually let that person know this In some way? 
(Yes or No) 



'4. If yes . . . in^whaD way does he/she usually let that person 
know this? ^ 

5. If no . . , why doesn't he/she usually let the person know? 



■\ 




4** 



^G* Hypothetical Story About Friendship Termination 

Here are som^ pictures of two kids who are best ftd^ends^ This i 
Anne/Bill and this -is Sally/Dave* They spent a lot of tim^_ 
tog^thfer, they did their homework together and .they also went to 
"special" places together (like fhe movies or the beach)* All, 
. ^his ended because Anne/^ill; 

, . ^ r 

a* would not help Sally/Dave when she/he needed lielp, and 
Sally/Dave^ decided not to be friends with Anne/BUl any- 
more (for younger children)* ' ^ ' . f 

b* wouldn't keep secrets about Sally/Dave that she/he promised. 
' never to tell, and'Sally/Dave decided not to be friends 
with Anne/Bill anymore (for older cl>ildren)* 

Do you have any questions about this story? (Pause) 

I would like you to think about what happened between Anne/Bill 
and Sally/Dave, ^d I will ask you a few questions about' this 
stoxy* (?ause) 



1* How do you think Anne/Bill felt when -Sally/Dave - 
decided to end the ^riendshi^? Remeinb9r Anne/Bill 
would not help Sally/Dave* 

2* Did Anne/Bill_feel thi^ hardly at all or a Ipt?, 
(ttee scale) ■ ^ + " 



'A 



3* How do you think Sally/Dave felt when she/he 
ended- the friendship? (a) Remember Anne/B^ll 
would not help Sally/Dave; or, (b) Remember 
Anne/Bill told secrets about Sally/Dave* 

-(Use" scale) ' * ^ ' :^ 

5/ you know Anne/Bill, and 3ally/Dav§ are in the same- 
class at school*^ How do you suppose Anne/Bill felt 
when she/he saw Sally/Daye in school? 

6^ How cdo yob suppose Sally/Dav^ felt when she/he . 
saw Anne/Bill in' school? 

7/ Suppose the. teacher told them to work together 
. on a- special project, what do: you think would 
Jiappefi? ^ _ , . 



m 



a. (KtMticiit Segwdlng P«ncmal Eaqpericnce WitlT tendnatioft 

: 1. Haw you and anotHe^^'perdon who^yere best friends ever 
stopped beinflf frfeitdV at all? (Yes or No) 



2. How oft6n"^hds*thia"id6r5 of thing happened to you? (Use 
-scale) ' ^ ^ , '* 



^ 3. Vhen was the laaft time this happend to yotr? 

^ Please. thinlc, a{)Out'' this last tlfiie because *I want tfb 
ask you a few questions about it^^* (Pause) 

4. Why did' this happen? V ' 

5. Who wanted, to stop being frlerids. first; ^ 

^ a. you?^ ' ' \ , ■ . 

' h* tha other person? ' ■ , * 

c both of you? t ^^ . ^^'^^ 

6. How. did you f eel. when this- happened? ■ ; i , 
7^ Did you feel thls.a Xitrle b£ a'lot? XO^e scale) 
8. VKl4t dld 'you/do ri^tjafWr. thiif happens 

\/9; toythingrfil's^/ : , — \^ 

' iO^.' Di4^^^^5^'*^k^tP «i?y6M : (Yes ;or<:Ifo) 



^U. ;If yes 



1 L, _ ' J " - 



:il2^^ Did yovTlOpt^^ friend right :away.? Ofea or no) 




- - 



^ End' of Interview 



Thank "y^u for calking with me today. As I mentioned bef 
won't tell anyone what we talked about in 'here — o^t your teachers, 
pQt youp parents, and not other children. In return, I would'llke 
you to do something for me. Please do not tell any of your classmates 
what we talked about today, I wilUbe talking with some of them at 
some other time and it wouldrt*t be good if you talked to them first*, 
O.K,? Do you' have any other ()i(estions? Good-bye and thanks again. 



;APPENDXX B. 
Coding Guide , 



Ou^s^i^txon Codes Category - '^l;' 




,2 NdL practicing thjs "rules*', of -Trienc^ship, 

< Ex ampins: not sharing or helpingr being* 
'*mesjn"; teasing or hurting; t^elling Eocretsi 
\ talking about the othoi^ behind his/her back* 
^ . . ignoring the other, etc. ) 

3 * Third .party problems 

'(Examples: Tinding a new Triendi not liking • 
- someone one's frxend likes* etc, ) 

4 Realization of need for change 
(Examples: being bored or t,ired of the^ 
other; developing different int^erests or 
dif f erent jsersonality traits, > ! — 

7 Miscellaneous : ' * . 

Q' * - Don't, khoujj con't, remembe*^ "Y V"'*'' 

9 Question not ask^d 



^ .- 



Bib. 1 Fighting ^ 




Not/ practici^ng r,he "rules" of friendship: 
^«*imp1es: not -^harj^ng or helVarf^ being 
mean"; teasing or hurting; telling secrets* 

t^A^xnn ab*:^; thj? :^|j-;*5r* £>ehlrd his/her^ boct;/ 



" ' . ' ' ' / ' >■ * ^ sO:;»i^bn'e one 



L*^*:;^n:;j' .netu rrj_en'J; not. liking 



Reallrat^idn oP n^iscj For, change , 4scdfet 

(E^^ampAes- D(?xnc boreid/or ti,re,d of th^^?*^^^"' 
i/i-her* _;de^>el.c?r::;^:v:, di^^^^ren^ int'erests or 



'^^^-'-^ ' V 7> Miscerlaneousv \ ' \ - - . \ 



• 



,9 Ciuesitionv not -e^^^^d 



lr-7_ . fscaied- Pesponsei-T ♦ 

Q Don't knottff can'-jL remember 

, 9 Ques-tion not- asked „ . 



B3 



1 
2 

e 

9 



NO • ^' 

Don't know; can*-^ remember 
Question not asked 



B4 



"7- 
9 



Explicit message , - ^ , ^ 

Telling the other direfctly in a ^ace to 
face confrontation' , 

Xniplicit. message^ 

Letting the other "^tnoiii indirectly / 
<EKamplesr ignoring l^he other; not playing^ 
calling or talking to- th^ other. ) 

Miscellaneous . 

■ - * > 
Don'tvknqw* can^t remember 

Qo^stlorv not. Xsked 



B5 



3 



to avoid. "hurting the other's feilings^ , 

To avoid ihteractxon with other because- of 
respondent '^s feelings (angeri emb^/^ra&sment/ 
etc* ) ^ 



.7. 
8 
9 



Miscellaneous 



Don't knou^ carr* t^refnember 
Question hot askegi < ' 



V, - CI 



'.. ;■ . 



1 

? 
3 

4 

S 



• Sad . 
' Olad ' : ■ 
Mad/upset 



^ Regret. ; ^ - ' 

..Conflic'lL (tUjo or more 'conflicting emotions- 



i- 



ar9 expressed by the chlldi eTg."* sadi but 
^ISQ glad) , 



7 ^ MiBceJJ^anepya, 

Don't knDi(>*ycan't, remember 
9^ / Question not asked 

C2 ^ 1-7 ^ (scaled .data.) ^ ' ^ 

B ^ t "feoA't know* can't reniember 
. 9 - * QuesVion not asked - 



C3 L Sad 



2 Glad/ good > . 

3 M^d/upset \ 

4 Regret 

5 ConflArt (two' or more conflicting emotions 
are expressed by the ^zhlld) 

7 ^ Mlscellaheous V 

Don't know# can't remember 



0 



9. ^Question;" not 'asked 



^ ■ 



I 



C4 1-7 <scalea data)/ ^ . 

B * Don't know, can't remember 

. ■. / . . ■■ ; , ; .. 

CS 1 Sad ' \ 

2 Mad/Opset , . * 

: 3 * Ignored qUhfer . ; * . 

: ; . 4 Ashat(|ed/efflbacras^ed/le^t but/lpri^ ^ 

^- ^ _5 Mantsrrecoriciriatlon " * ' . ^ , 

: . 6 " TUoc or^ more- tatetgbrleS'' expressed 

^ 7 , Misc©llah*5ys. . . " . , ^ . / 



fcRjc'^v.;:-i^;^^f-,:- :y;i . 



.0^ 



B Don't knoWf can^t remeri\^er 
9 Qug siion n ot, aak'&d- - 



V. ~ \ i Sad 



2 tiad/upset 

3 Ignored other ^ 

4 Ashamed/^barrassed/lef t' outr/lonely 

5 Uants reconciliation 

6 \ Tufo or more categories expressed 
7* ' ^Miscellaneous ' ^ \ 

'S Don't know* /can't remember 

9 ^ Question not asked 



C7 ' i Will fight 



Will reconcile 
3 Will ignore each other 

JL ' Will refuse to work together 



Two or more of the above pdssibilities 
expressed ^ / , 



7 \ HiscellaneoOfe 
^1?*^ . - t 8 Don't knd^f > can't^ remejnber 



9 , . Question not asked 

Di : 1 ' YES ' . ■ \ 

— ' " V ■ ^ NO - ' 

8 - . ' Itenf t^ remember 



4. 



9 _ V Questiioo hot asked 



data) 



03 



04 



r 



8 

^9 

i 

2 
.3 

8 
9 

1 
2 



7- 

8 

9 



Don't Itnou* can't remember 
Question not asked 



One ueek or less ^ 

Eight days to one month . ' * 

1 

More than one ^ month Co one year 

More than one year 

t)on't knoui/^^an't remember 

Question not asked ,\ ^ > 

F±ghting C ' 

Not practicing the *'rules'* of friendship. 
(Sxamples: not; sharing or helping} being 
"mean"; teaslng'^or hurtingj telling secrets* 
talking about H^he" other behind his/her back* 
ignoring the other, etc. ) 

^ Third pdrty problems - 
(Examples- finding a neu friendi not liking 
someone one's friend likes* etc^ > < 

Realization of need for change^ 
(Enamples^ being 'toored or* tired of LRe other* 
developing different interest© or different.^ 
personality traits, > / 

^ * " L * 

If- ^ 

Mi &c ell aneous 

Don't knou^ can't remember 
Clusr.bion hot tjsked- 



D.S 



i 
2 

.3 
. 8 
9 



06 



You , ^i 

Other per^son * 
Both 

Don't Know* can't remember 
QuesiJ.on not asked . ' 



2f 



f 



4 Regret ^ ^ 



( \ 5 Conflict ttuo more conflicting emotions 

are expressed by the child} , ^ 

^ ^ ■ '. 

7 Miscellaneous 

8 Don't Hnou* can't remember . ' 



9 Question not^ asked 



D7 1^7 t scaled* dat^) 

8 ^ Don't Hnou*'- can't remember ] 

9' Question not ashed 

D8 ^1 Physical' ste^ahation ' " 

/Examples: uient homei iijent auayi ^chan^ed 

r * seat) 

2 Looked for/found another friend to play uith 

^ 3 I^hored other/forgot other/did nothing 

4 ^ouqfiC/ achieved reconciliation 

'7 , Miscellaneous * 

8 *^Don't knou* can't remember ' 

'J? Question not' asked i ' ^ 

09 uhcpded ^ri^response Trom ?no*^t ^ 

010 ■ 1 A YES --^ 

.2" NO ' ' ' ■ 



8 Don't krtou< can't remfember" 

*;9' /Ouast-ion hot ashed 



V;*. " ' * ' * ' 



3 Sit>ling' 

4 '■ \ - Teacher -. — ^ ^ 



. > . 7 Miscollaneous 

I ^ B; Don't know* can't remember 

9 Question not asked 



012 i YES 

2 NO 



8 Oop't linou* can^t remember 

9 Ques^tion not asked 



26 



t 



i 















■ ^^^^ 









